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CHAPTER I 
INTRODUCTION 
Statement of the problem.-- The purpose of this study 
is to compile, analyze and to tabulate the spelling errors 
of six Sixth Grades in different areas of a large city over 
a period. of six weeks, beginning November thirteenth, and 
ending December twenty-second. 
"No one questions the value of correct spelling. It is 
a standard equipment that every one needs for successful 
participation in daily life. Few persons will become 
perfectionists, but all should be at least socially accepted y 
in spelling," says Hildreth. y 
A similar feeling was expressed by Suzzallo when he 
maintained: 
npoor spelling is to the public the surest sign 
that one is not educated. One may miss the meaning or 
pronunciation of a word in reading, and it will be 
forgotten the next moment, but let a word be misspelled 
and the incompetence is recorded as a visible and more 
or less permanent proof of defect." 
yaertrude Hildreth, Learninf the Three R•s, Educational 
Publishers, Incorporated, Ph !adelphia, 1947, PP• 479-480. 
SfHenry Suzzallo, The Teaching of Spelling, WOJ?ld Book 
Company.~ Boston, 1913, P• 2. 
' ~~- -=~ - l! --=-
Foran claims that there is a personal need for 
correctness in spelling as well as a social demand. He says 
"The ability to spell correctly, not only mini-
mizes the force of such factors as tend to inhibit 
expression but it may serve the important purpose of 
enabling the individual to use the appropriate expres-
sion. In all written work there is a social necessity 
for correct spelling and but little tolerance for 
mistakes." y 
In discussing ~he value of spelling Wallin concluded 
"Spelling is a fundamental social tool. There are 
few -elementary subjects in which inefficiency is more 
swif':tly ·detected and iiiOre severely reprobated in later 
life:, than in spelling. No person can be considered 
socially efficient . in".all that these words imply, 
unless he is able skillfully to manipulate this tool." 21 ' . ' 
Tidyman . contributes the following excerpt concernin-g 
the need of correct spelling in society: "Correct spelling 
is a condition of social approval as well as social efficien 
cy. It is an approved custom as much a mark of respectabil-
ity as good manners.u 
Justification.--The writer has be.en alarmed by the 1 
nun1ber of misspellings in the free writing of pupils in the 
sixth grade. The classroom teacher is aware that each child 
has his own personal vocabulary which he needs to use when 
writing of his experiences and interests. Many of these 
1/Thomas G. Foran, The Psychology of Teachin~ of Spelling, 
The Catholic University Press, Washington, 1 34, P• 
2/J. E. Wallin, Spelling Efficiency in Relation to Age, 
ITrade and sex, and the Question of Transfer, Warwick and 
York, Incorporated, Baltimore, 1911, p. vii · 
3/Willard F. Tidyman, The Teaching of Spelling, World Book 
~ompany, New York, 1919, P• 31. 
., . 
,...., 
·words are not always found in the spelling text used by the 
pupil. The writer realizes that the pupil must master these 
personal lists of words if his free writing · is to be free of 
spelling errors. 
It is hoped that this study will indicate a need for a 
supplementary spelling list of the most common words to be 
used as a class list for all the sixth grades in the city. 
The writer feels that an analysis of spelling errors will 
help a teacher on the spelling needs of her group and 
thereby aid her in solving her spelling problems in the 
classroom. 
Scope of this st~dy.-- All the free writing, consisting 
of a series of themes, written without preparation or super-
vision was collected from 210 pupils of grade six. No 
emphasis was placed on spelling in this study and no 
stipulations as to length of the writings. The children 
were asked to write on any subjects that they thought would 
be of interest to the persons who would read them. The 
study covered a period of six weeks and 2,520 papers were 
checked for spelling errors. 
======~===============~================~!====~~ 
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CHAPTER II 
RELATED RESEARCH 
As the purpose of t h is study is to compile, analyze 
and to tabulate the misspelling s of words made by 210 
pupils of the sixth grade, it seemed advisable to study the 
investigations of previous researchers concerning spelling 
errors, selection of words and methods of teaching spelling . 
Many studies of spelling errors have been made but 
only a few have lead to significant results. The small 
numbers of children included in many of these studies 
impedes any generaliza tion of the re sults and conclusions. 
Wallin Y says: "An error is an indication that the 
or i ginal present a t i on has been a failure in some particular 
and that a new impression of the word must be made on the 
child's mind." In discussing further the disabilities in 
spelling he says in part: 
"Spelling is a specialized mental function. Th e 
difference between spellers in general, and bad spell-
ers is one of degree. They constitute the "fog end" 
of the normal distribution of spelling ability. Two 
per cent of school children have a special disabili t y 
in spellin& sufficient to hinder them in their school 
program. 11 2/ 
O!fJ. E. Wallace Wallin, op . cit., p. 103. 
2/Ibid., P• 107. 
_I_ 
I 
" 
II 
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1 
A study of spelling errors was made by Gregory. He 
had exercises containing selected words dictated to pupils 
in grades sixth, seventh, and eighth. From his inspection 
and tabulation of errors which occurred, he concluded that 
the sound of words is the chief element in the spelling of 
children and suggested that there should be much oral work, 
since faulty auditory perception seemed to be the cause of 
the greatest percentage of errors. y 
In a discussion of errors Suzzallo says," •••• errors 
are likely to be more individualistic in their distribution. 
Even when children misspell the same words, the misspellings 
will be different." He continues: 
"Individual spelling lists which are made up of' 
words which the child does not know or is told should 
be utili~ed to check up the efficiency of such individ-
ual corrections. 
It is easier to attribute error to childish 
perversity and administer moral blame than to seek its 
psychological causes and treat them with persistent 
and thoughtful attention."J/ 
Cook and O'Shea~ point out that particular causes of 
of error predominate in particular cases, being determined 
• c. Gregory, "The . Rat;ionale of Spelling," Elementary 
chool Teacher (May, 1903), 8:40-55. . 
g/Henry Suzzallo, oP• cit., p. 110. 
]/Ibid., PP• 111-112. 
2~/w. A. Cook, and M. O'Shea, The Child and His Spelling, 
The Bobbs-Merrill Company, Indianapolis, 1914, p~ 2!j:3. 
I ---
1 
largely by the type of imagery upon which one relies in 
spelling. The types of letters (ascenders, descenders and 
single-space) which gives a word its distinctive pattern 
have much bearing on the particular direction the error may 
take in that word. Whatever the reason in the first place, 
the initial error in the spelling of a word is apt to 
persist with great tenacity. 
The first extensive study of spelling errors made by 
children especially retarded in spelling ability was made 
11 by Hollingworth. She analyzed the errors and tried to 
find the sources of difficulty. Some of the results have 
been widely quoted. The errors included omissions, substi-
tutions and transpositions and she observed that the 
children corrected these errors as soon as their attention 
was called to them. She added: 
uError is by no means a senseless and uncaused 
phenomenon but certain factors are constantly and 
intermittently at work both to cause error and at the 
same time to limit its extent. Errors due to lapses 
were among the most frequent and most i nteresting. 
Lapsing constitutes a considerable factor in the work 
of poor spellers."?/ 
2.1 In 1926 Book and Harter conducted an investigation 
to find the kinds of mistakes which learners of spelling 
1/Leta s. Hollfngworth, The Psycholo9y of Special Disability 
Tn Spelling, Contributions to Educat1on, Number 88, Teachers 
College, Columbia University, New York, 1918, p. 8. 
,Y.Ibid., P• 38. 
1,/William F. Book and Richard s. Harter, "Mistakes Which 
Pupils Make in Spelling," .Journal of Educational Research, 
(February, 1929) , 19:106-1 • 
-=-=-=-=--,=H==-=====- -=-= ======--=============-=-==-=-=-=--=-=-=--=-=-==-,...,.-=--==!!=== 
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regularly make. They collected 5196 spelling test papers 
from the pupils in grades two, three, four, five, six, and 
eight in the Indiana Public Schools; 608 compositions from 
the freshmen and sophomore students in the high school; 
and 1492 themes from freshmen students at Indiana Universit • 
From these ·5196 papers they classified 18,840 spelling 
errors. Eighteen types of errors were listed, among which 
were omission, addition, transposition, substitution, 
phonetic spelling and carelessness.!/ y 
Mendenhall conducted an extensive analytical 
experiment with 600 public school children in Grades I-VI. 
Twenty-three hundred words were administered to the pupils 
to determine the spelling errors. From this procedure, 
280,000 spellings were analyzed for spelling errors. To 
obtain information showing the trends in error, the words 
were presented one grade level above that in which they 
were usually taught. Many significant and valuable conclu-
sions have been reached in this extensive study. These 
conclusions concerning the frequent errors were: {l) 85 per 
cent are in omission and substitution of letters; (2) 75 
.per cent are phonetic; (3) 4.1 per cent are in transposition 
of letters; and (4) 10.~- per cent are in addition of letters 
ywi1liam F. Book and Richard s. Harter, op. cit., p. 118. 
2/James E. Mendenhall, An Analysis of Spelling Errors, 
~ureau of Publications, Teachers College, Columbia 
University, New York, 1930, PP• 5-10. 
====~f============~=-=~====~====-~=-========~===========9r====----
----~------------------------........... ..... I 
=-====#= ~--=-= ~--- ---rs -y · 
Foran investigated the types of errors commonly 
made in spelling and reported as follows: 
"Spelling errors are due to a variety of causes, 
some of which are more important than others. Varia-
tions in the nature of mistakes are produced by 
differences in the degree of ability to spell, his age, 
his experience, and other conditions of learning. 
Many of them are due to careless writing and to failure 
to adopt a critical attitude in regard to written 
work." y 
Cole, another researcher in spelling contributes the 
following: "Mistakes in spelling arise from three different 
and largely unrelated sources. Some are due to defects 
within the pupil, some to the difficulties inherent in 
English words and some to inappropriate methods of teaching. ,. 
11 Fitgerald studied the errors made in friendly 
letters written in life situations outside the school by 
children in Grades IV-VI. Out of approximately 460,000 
words this study reveals 20,142 spelling errors. He found: 
{1) that fourth grade children wrote 7q.2 of these letters 
I 
and made 6,018 spelling errors in 87,690 attempted spellings 
a percentage of error of 6.9; (2) ~ that fourth grade children 
I 
misspelled 1553 of the 3,327 words used, making mistakes of 
1/Thomas George Foran, op. cit., p. 109. 
£/Luella 
Company, • 
1/James A. Fitzgerald, "Words Misspelled Most Frequently By 
Children of Fourth, Fifth, and Sixth Grade Levels in Life 
Outside the School," Journal of Educational Research 
(November, 1932), 26:212-218. 
46.7 per cent of the different words attempted; (3) that 
fourth grade children made 6,018 ,spelling mistakes on 1553 
different words, an average of 3.88 per cent for each word 
missed. y 
From this study Fitzgerald , compiled a list of one 
hundred forty-eight words most fr,equently misspelled in 
I 
each grade from the fourth to the[ sixth. He concluded: 
' 
,, 
\I 
"Mastery of these words: would eliminate half of' 1 
the spelling errors which children in these grades 
make when writing letters outside of' their school work. !; 
Forty-seven per cent of' the errors involved the words I 
ot: this test •••• it is quite plain that there has not 
been sufficient emphasis on these words despite the 
t:act that they are the most commonly used words and 
that nearly all text-books contain them.2/ 21 -
Gates tabulated the common misspellings of' 3,876 
words and reported as follows: ''Although misspellings seem 
to be of one or two common types in a considerable portion 
of cases, it is much easier to define the part of the word 
in which the error occurs than it is to give the specit:ic 
misspelling." 
l:tl Geyer . experimented with pupils from grade three 
through freshmen in college who wrote a one-page theme 
YJames A. Fitzgerald, op. cit., pp. 212-218. 
Sfibid., P• 213. 
I 
2/Arthur r. Gates, A List of Spelling Difficulties in 3,876 :I 
Words, Bureau of Publications, Teachers College, Columbia II 
University, New York, 1937, P• 6. 
I 
II 
" 
L./Ellen M. Geyer, "How Many Spelling Demons Are There?", 
The English Journal (October, 19411-), 33 :433-434· , . 
(' 
., "' 
entitled, 'How I S~ent My Christmas Vacation' and found 
24 words the chief offenders. Many of the misspelled words 
were allocated to the second grade in courses of study. 
She concluded: "Naturally the words were those used in 
daily speech and v~iting. This study demonstrates that in 
the language of daily writing there are not 100 demons to y 
conquer." y 
Swenson and Caldwell studied 680 letters written by 
children in Grades IV-XII in Prairie City for spelling 
errors. Of the 116,416 running words the Prairie City 
child misspelled 3 per cent of them; three words in every 
100 contained errors in spelling; and 4th graders misspelled" 
nearly 10 per cent of the words used in their letters. The I 
larger grade to grade reduction occurred in the elementary 
from 9.8 per cent to 2.2 per cent from Grade IV-Grade VIII. 
Forty-four words accounted for 28 per cent of all errors. 
Improvement was proportionally less during high school 
years. They concluded: 
"The greatest improvement came between the fifth 
and the sixth grade groups in cutting dovm errors as 
well as in length of letters. Maybe the children at 
this age master the mechanics of writing so they can 
relax and express themselves more freely and extensive-
ly •••• spelling errors could be eliminated by attention 
to these 41~ words. "1./ 
YEllen M. Geyer, op. cit., p. 434. 
2/Esther .r. Swenson, and Charles G. Caldwell, "Spelling in 
Children's Letters," Elementary School .Journal . (December, 
1948), 49:224-235· 
l./Ibid., P• 225. 
====-=---
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.!/ Wyckoff published the results of tests given to 
poor spellers and found the following to be true: 
"If a child cannot spell it is well to locate the 
difficulty before trying to deal with the cases. 
Knowledge of spelling begins with perception through 
eye and ear, and ends with the establishment o~ a 
train o~ memories. s ·omewhere along the line we may 
find a defective provision."2' ll !::/ 
According to Gill 58 per cent of errors are due to 
the omission and insertion o~ silent letters and 70 per 
cent are attributed to the unphonetic character o~ the 
English spelling. He contends, " •••• potent causes o~ 
' t · 
! 
II 
I 
I 
II 
I 
I 
I 
I 
,I 
ii 
I 
misspelling are the confusion of letters having the same ![ 
. !±! I 
sound, and obscure and elided vowels, as _a in separate." : 
' 21 
In 1919, Tidyman said that locating the difficult 
part of the word is an important part of the work o~ 
teacher and pupil. Although this task is not a superhuman 
one ~or the teacher, he feels that much help can be given 
by a more careful and systematic experimental study o~ the 
kinds and ~requencies of errors made by children. 1: 
1;A. E. Wyckoff, "Constitutional Bad Spellers," Pedagogical !I 
'S"eminary (December, 1892), 2:4-48-450. 11 
II _g/Ibid., P• 449• 
3/E. J. Gill, "The Teaching 
~xperimental Pedagogy (----
1!/Ibid., p. 310. 
2/0p. cit., p. 56.· . 
of Spelling," Journal o~ 
1912), 1:310-3!9. 
'I 
II 
\' 
.I 
II 
II 
Masters 1/ examined the errors made by eighth-grade 
pupils, high-school seniors and college seniors in their 
attempted spellings of a list of common difficult words. 
He found that the most frequent errors made at one grade 
level were also the most frequent ones at the other grade 
levels. He stated: 
"Misspellings through attempted phonetic rendi-
tions of the word attempted accounted for a very large 
proportion of all the mistakes •••• over 64 per cent of 
the misspellings at eighth grade level were phonetic 
spellings; 14 per cent were approximately phonetic and 
21 per cent unphonetic."?) )/ ' 
Speer analyzed the errors in 104 words misspelled 
by 300 primary school children in Baltimore, M~ryland. Her 
conclusions were: "It may be said that the most prolific 
causes of error in the spelling of these words are lapses, 
analogies of various sorts, mispronunciations and obscure 
vowels." 
1±1 Spache checked the spelling of 25 average and 25 
poor spellers. He discovered that errors of omission 
accounted for 30.1 per cent, errors of transposition 
yHarry v. Masters, "A Study of Spelling Errors," Studies 
Tn Education (September, 1927), 4:71-77. 
E1.Ibid., PP• 71-72. 
3/Dorothy s·peer, ''An Analysis of the Sources of Errors in 
To4 Words Misspelled by Primary-School Children in the City 
of Baltimore," The Elementary School Journal (January, 1928) 
28:362-372. . 
1+/George Spache, "Validity and Reliability of the Proposed 
Classification of _Spelling Errors, II," Journal of . 
Educational Research (March, 1940), 31:264-214. 
==_j~~==========================~~~ 
I 
II 
accounted for 16.1 per cent and 43.6 per cent of errors 
were errors of substitution. The most common error was 
that of phonetic substitution of a vowel which accounted 
!I for 17.9 per cent of the total errors. Spache adds: 
11Average spellers tend to make more phonetic errors than 
poor spellers and that poor spellers are apt to omit a 
syllable, sounded letters, and make non-phonetic substitu-
tiona." 
Working with 100 bright and 100 dull children f r om the y 
fourth and fifth grades of a public school, Carroll 
studied the spelling errors made by them to discover their 
comparative ability to generalize. From this investigation 
the author drew these conclusions: 
1. Bright and dull children show mar-ked differences 
of degrees in the kinds of spelling errors which 
they make. 
2. Bright and dull children are affected differently 
by the length of word and by the position of the 
syllable. 
a. The bright have a lower percentage of 
difficulty with the shorter words and a 
higher percentage of difficulty with the 
longer word. 
b. The bright have a lower percentage of 
difficulty with the first part of the word 
and a higher one with the middle and last 
parts. 
eorge Spac e, "Characteristic Errors of Good and Poor 
pellers," Journal of Educational Research (November, 1940), 
34:188. 
2/Herbert Allen Carroll, Generalization of Bright and Dull 
Children - A Comparative Stud With Specific R·eference to 
Spelling, Con r u 1ons o uca 1on, Num er 1 Teac ers 
College, Columbia University, New York, 1930, P• 54. 
========~======================================--=-=-==============~======== 
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3. The bright are much more likely than the dull to 
spell words phonetically. 
4. The psychological explanation of each of these 
differences appear to lie in the marked superiority 
of the bright over the dull on phonetic general-
ization. 
In a classification of 4065 words misspelled by pupils 
.!/ in grades two to eight, Sartorious grouped the errors 
under 15 headings which included addition, omission, substi-
tution and transposition. The most frequent types of errors 
were: (1} omitting the second of a doubled consonant; 
{2) omitting a silent letter which is not final; {3) substi-
tuting a vowel for a vowel; and (4) substituting s for 
soft c. 
Two researchers in the spelling field, Gates and y 
Russell suggested class,ifying errors under addition, 
insertion, omission, substitution, transposition and 
phonetic errors. They contended: 
"Present spelling is different for the following 
reasons: {a) One letter may have sounds as 'a' in ate, 
at, arm, patch, care, tall, and what. (b) The same 
sound may be given by many different combinations of 
errors as in no, low, owe, sew, four, beau, dough, and 
chauffeur." 
1/Ina Craig Sartorius, Generalization in Spelling - A Study 
of Various Bases of Generalization in Spellin 1 Contribution 
o E uca ~on, Num er 1- , Bureau o Pu ca Teachers 
College, Columbia University, 1931, p. 53. 
2/Arthur I.Gates and David H. Russell, Diagnostic and 
Remedial Spelling Manual, A Handbook for Teachers, Bureau 
of Publications, Teachers College, Columbia University, 
New YOl"k, 1937, P• 6 • . 
14. 
·t-..__ 
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\~eeler investigated the written work or 5,895 
pupils in six urban and twenty rural school systems in 
Kentucky to discover the spelling errors. These recommen-
dations were made: 
1. Spelling should be taught as a part of the 
language work rather than as a separate subject. 
2. Any list used as a basic list for a grade should 
be supplemented by the words the pupils misspell 
in their written work. 
3. Much work should be based on individual needs, and 
the methods of instruction be suited to the needa 
of the individual. y 
Relihan carried on a study for 11 weeks to ascertai 
the spelling errors in the third grade. She reported that 
most of the errors were those of substitution and omission. 
Grant 1/ examined 1350 papers written by 475 pupils 
in grades nine and eleven in the Revere schools to find 
the percentage of errors in recalling nouns, verbs, and 
adjectives. She found that the three most frequent types 
or errors in spelling made by all the students were in 
substitution, omission and addition. 
'I7Arville Wheeler, nA Study to Determine the Errors That 
Appear in Written Work of Rural and Urban Pupils in Certain 
School Systems in Kentucky," Journal of Experimental 
Education (June, 1940), 8:385. 
~,/· 2/K:athleen Frances Relihan, A Compilation, Tabulation and 
Analysis of Spellin! Errors in Grade Three for an Eleven 
Week Period, Unpubl shed Master's Thesis, Boston University, 
1947, PP• 33, 34-• . ·· 
v ~3/Elizabeth Grant, ;An Analtsis of Spelling Errors Made by 
1S'upils in Grades Nine and E even, Unpublished Masterts 
Thesis, Boston University, 1949, P• 35. -
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In discussing word selection Wallin emphasized 
that it is wasteful to drill on words which the child will 
I I probably never use in the school and community environment. 
1 He continues to say: "We must drill primarily on words 
·I which it can be foreseen the child must spell in his out-
of-school writing. Spelling should prepare directly for 
life." 
Another investigator in the field of spelling. y 
Thompson, claims that the ability to spell in written 
composition and in all sorts ·of spontaneous compositions 
is certainly the ultimate aim of the teaching of spelling. 
He states: 
"Many easy words such as the. and. is, you, etc., 
are used over and over so that a composition of 300 or 
400 words may not contain very many different words; 
that only a few experiences can be dealt with in 
composition and the words are therefore limited to 
those useful in expressing those experiences. Trans-
fer of the school spelling period should translate 
itself into ability to spell what one may write out 
of school."3/ 
Mckee ~ indicates that in writing, people use the 
same words many times and the ability to spell a compara-
t 'ively small number of di fferent words cares for 
.f/J•· E. · .Wallace Wallin, op. cit., p. 84. 
.l. 
_g/Robert s. Thompson, The Effectiveness of Modern Spelling 
Instruction, Contributions to Education, Number 436, 
Teachers College,Columbia University, Bureau of Publication::, 
New York, 1930, PP• 5-6. 
Y,Ibid., P• 6. · 
~Paul McKee, Language in the Elementary School, Houghton 
Mifflin Company, Boston , 1937, P• 342. 
_1/ 
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practically all their spelling needs. He stresses: 
"From the second to the sixth grade the spelling should 
consist of words that have great present and permanent 1 
values for the children in that grade." He continues to 
say: 
"There is great need for investigations which 
will determine the child's present use of the impor-
tant word at each grade level. This may be done 
through accurate studies of the vocabulary of chil-
dren's themes or studies of writing done by children 
in life outside the school •••• rt is the child's 
present use of or need for a given word that should 
determine the grade in which it should be first 
presented. "Y 
ll In a discussion of spelling words Durrell says: 
"It is preferable for a child to master 10 words with a 
feeling of security than to flounder in a longer lesson 
without success •••• rt is better to avoid teaching the 
spelling of words that the child has neither ability nor 
desire to use." 
~ Straub insists that meanings and relationships 
which are employed as groundwork for new spelling words 
must be within the total past experiences of the child. 
1JPaul McKee, op. cit., P• 342. 
5/Ibid., PP• 364-365. 
3/Donald D. Durrell, Improvement of Basic Reading AbilitiesJ 
World Book Company, Yonkers-on-Hudson, New York, 1940, 
P• 268. 
1/' · J..~-/J. Harold Straub, "An Organismic Approach to Spelling," 
Elementary English Review (February, 1942), 19:55-58. 
~P~=~-~-- -=--= =..=- == y 
Clayton made a detailed study of 10 well known 
spellers to determine what agreement they showed in the 
selection of grade-placement of their vocabularies. He 
concluded: "The investigation shows that the books examined 
do not agree to any marked extent on either the selection 
or gradation of words." y ·. . ' 
Gunderson experimented with 21 second graders in 
free writing act-ivities to ascertain the extent to which 
the words used were prese.nt in the spelling lessons for 
t h e grade. As words were needed the teacher helped the 
children work out the spelling or told the children how to 
spell a word. A total of 1,741 different words were used. 
The median was 238. Nine spellers commonly used were 
analyzed to determine the extent to which the words used 
were present in spelling lessons for the grade. She found 
of the 1,741 words, 5 per cent were used by 11 or more 
children and were contained in five or more spellers. 
11 Three per cent were used by 14 children. 
The first educational worker to call attention to the 
principle of word usage appears to have been Ayre s . 1±1 
1/Ralph Clayton, A Study of the Gradation of Spelling 
Vocabularies, Unpublished Master's Thesis, Colorado State 
College of Education, Greeley, Colorado, 1940, P• 47. 
___.?J'Agnes G. Gunderson, "Writing Vocabularies of Seven-Year 
G---' Olds," Elementary School .Journal (.June, 1943), 42:590-600. 
2/Ibid., p. 596. 
h/Leonard P. Ayres, Gatewa4s to Correct Spelling, The Sleek ~ompany, Austin, Texas, 19,6. 
l' 
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In 1915 he published his thousand word spelling scale and 
concluded that a few words do most of our work when we 
write. .Y In his study of 12 high school spellers Ayres y 
found little agreement concerning words in different 
spellers. From this study a list of words was selected 
and organized. These words were to be used by students 
beyond elementary school age. The list contained a basic 
word list, a practical list, and a special group. y . 
Wilson reports a study with three separate groups 
of third-grade children to determine the adequacy of 
spelling texts. A children's need list was compiled show-
ing the words that children asked to have spelled for them 
in written compositions and a "composition error list" was 
made of those words that had been misspelled in the compo-
sitions. An analysis of three third-grade spellers was 
then made to determine to what extent the needs and errors 
list overlapped the words in the spelling series. He says: 
"No one text-book in spelling can adequately 
fulfill the spelling requisites of written composition 
A spelling list made from the words that children 
need in written composition serves another group in 
the same grade better than does a list of words taken 
·from a speller. "1:!:/ 
1/Leonard P. Ayres, op. cit. 
2/Leonard P. Ayres, A Study of High School Spelling 
Vocabulary, Austin, Texas, 1945. 
I.,/ l/Louis Ada Wilson, "Children's Spelling Needs and Their 
Implications for Classroom Procedure,n Elementary School 
Journal (October, 1946), 47:98-107. . 
!t/Ibid., p. 100. 
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On the other hand Sifferd 
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stresses the need of a 
spelling book that contains fewer words but has more key 
words. It has been said that if a child is taught only 
one new word a day during the first eight years that he 
attends school, he will be able to spell correctly 95 per 
cent of the words he will meet in his everyday life. y 
The Lees make the following comment about cutting 
down the amount of spelling words from the first to the 
eighth grade. They say: 
"There seems to be a relatively small body of 
basic words and beyond these words each person's 
vocabulary is individual •••• if a child can spell 
2800 words commonly used by adults he has mastered 
97.2 per cent of all running words he will need. A 
consistent and thorough check on all words misspelled 
by each individual in any written work he does seemed 
a much better chance of providing for the individual 
need than did learning an extra one or two thousand 
words most of which the child would never use." )/ 
Dolch says that 2000 "commonest" words may take 
care of most of our writing, but that sooner or later we 
write many thousands more. He claims that children use in 
Jjcalvin s. Sifferd, "A Survey of Spelling Ability," 
Elementary School Journal (February, 1947), 47:340-346. 
_g/Dorris May Lee and J. Murray Lee, "The Spelling Load is 
Too Heavy," Language Arts in the Elementary School, . 
Twentieth Yearbook, Bulletin of the Department of Elemen-
tary School Principal (3uly, 1941), Volume 20, Number 6, 
National Education Association, Washington, D.C. pp.484-487 
L--1/Edward William Dolch, Better Spelling, The Garrard Press, 
Champaign, Illinois, 1942, p. 41. 
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writing, many words which they have learned from hearing 
but which they have not yet met in a speller or in any 
other book. He declares: "Children develop a meaning 
vocabulary from adult conversation, from the radio, movies 
and television. They know them only as sounds but the 
sound will naturally be used when the writing and therefore 1 y 
the spelling is done." y 
Fernald states that the most satisfactory spelling , 
vocabulary is that supplied by the child himself. She 
adds: "If the child is motivatedto write freely in con-
nection with all his various interests, he will form the 
habits necessary for the correct spelling of common words." y 
Rinsland's extensive study of writing done in school 
I 
I by children and made available by many teachers in the 
United States led to a tabulation of 6,012,359-words. 
II 
From , 
this study he published an analysis of the vocabulary of 
elementary school children containing 14,571 words that 
were used three or more times. These words provide evi-
dence of the words that children use on various occasions 
and its value is most significant in the selection of words 
1/Edward William Dolch, op. cit., p. 42. 
2/Grace M. Fe~nald, Remedial Techni ues in Basic School 
Subjects,McGraw Hill Boo Company, New York, 9 J, p. o6. 
L 1/Henry D. Rinsland, A Basic Vocabular of Elementar 
School Children, The MacmJ.l an Company, Boston, 9 
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to be studied in spelling. He says in part: 
n •••• these 618 words (76 per cent of all 
6,000,000 running words) can be used as basic since 
basicity depends on range or universality and repeti-
tion on frequency of use. The children's vocabulary 
from writing is not entirely basic but peripheral, 
that is the word appears because they've been used 
but only once or twice - not frequently used. "1:/ · y :J! 
Fogler made a study of the Rinsland list and 
found that 10 words comprised almost 25 per cent of all 
the words reported; 25 words more than 36 per cent; 50 
words almost 4o per cent; and 100 words over 52 per cent. 
His conclusions were that the 618 words tabulated 1000 
times or more in the Rinsland study might serve as a basic 
vocabulary for elementary-school children. He concludes: 
"There is no basic written vocabulary over which 
students are expected to have control. The most 
exhaustive study yet made of children's written work 
in all grades can become the basis for the study and 
preparation of a basic vocabulary to meet the needs 
of any locality or even of a single school in a large 
school system. "L· I 21 :tl 
Hildreth maintains that children tend to use in 
their writing the words they normally use in conversation 
in relating incidents and in telling stories about things 
YHenry D. Rinsland, op. cit., p. 45. 
2/Sigmund Fogler, "The Case for a Basic Written Vocabulary,' 
E'lementary School .Journal (September, 1946), 47:43-47. · 
l(Henry D. Rinsland, op. cit, 
hjsigmund Fogler, op~ cit., p. 44. 
!)/Gertrude Hildreth, "Spelling as a Language Tool," 
~lementary School .Journal, (September, 1947), 48:33, 35. 
that interest them. s-he continues: 
"There is a common body of words that all pupils 
must learn to spell sooner or later in order to attain 
even minimum literacy. In addition there are less-
commonly used v~rds he cannot spell when he attempts 
to use them in writing. There is a list of 3000-3500 
words that every person should know by heart by the 
time he leaves the elementary school."1/ 
?I Artley makes the following comment concerning a 
uniform spelling list: 
11A uniform spelling list is inadequate if we have 
regard for the way in which children develop •••• 
instruction must be geared to the point at which 
children can work successfully •••• The determiner of 
the number of words a child shall learn is the child's 
growth potential rather than the teacher, the author, 
or text-book." 
Jl In commenting on spelling texts Cole concludes: "No 
commercial speller has yet used to his full value the result 
of research in the field . There are plenty of lists but as 
yet no one has bridged the gap between research and the 
schoolroom. 11 
1±1 Kinsley presented favorable data obtained from 
grades five to eight in two schools covering a period of 
two years in which both the test-study method and the 
1JGertrude Hildreth, op. cit., p. 35. 
~gj_A. Sterl Artley, "Principles Applying to the Improvement 
1 of Spelling Ability, 11 The Elementary School Journal 
(November, 1948), 49:138. 
]/Luella Cole, op. cit., P• 227. 
1±/John H. King sl~y,uThe Test-Study Method Versus the Study- 1 
Test Method in: _ ·Teachin~ Spelling, 11 Elementary School Journal , 
(Octobe~, 192)), 24:120-129. · 
study-test method were used. . The totals showed the 
following: 
55 per ce.nt of pupils missed no words. 
25 per cent of pupils missed one word. 
10 per cent of pupils missed two words. 
5 per cent of pupils missed three words. 
1 per cent of pupils missed five words. 
He concluded: "To ask these children to spend a 15 
minute study period on a lesson before testing would be to , 
waste nearly 95 per cent of the time and actually in some y 
cases to reduce the spelling ability." 
£1 McCarthy conducted a study with 120 pupils in the 
second and third grades in which she compared the flash-
card method of teaching spelling with the study-test 
method. The investigator states the results as follows: 
"A summary of total results of the final test 
of 60 words showed a statistically significant 
difference of 7.68 in favor of the flash-card method 
in the second grade. The difference of 11-t-• 66 in 
favor of the flash-card method in the third grade was 
also statiscally significant."l/ 
An experimental study was carried on by Wolfe and 
Breed ~ to learn the effectiveness of syllabication as 
1/John H. Kingsley, op. cit., p. 127 • 
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1./Ibid., P• 40. 
lt/Hattie A. Wolfe and Frederick Breed, "An Experimental 
Study of Syllabication in Spelling," School and Society 
(June, 1922), 15:616-622. 
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compared to undivided words. These researchers worked 
with 52 of the poorer spellers from the fourth grade to the 
eighth grade in the elementary school of the University of 
Chicago. They concluded: 
"In the results of the test termed Final Test, 
.. administered immediately after all the words 
had been taught, there was evidence of the 
superiority of syllabication. 
This superiority was more noticeable with younger 
than with older groups. 
On the whole, in the classes tested, syllabica-
tion seemed to produce slightly better results 
than non-division of words." 2/ . . 
Horn,- another researcher, investigated the effect of 
s yllabic presentation of words upon learning to spell in 
the fifth and sixth grades in three Iowa cities. In an 
attempt to determine which of five selected types of words 
would aid learning and what degree of aid they would offer 
if they were presented syllabically, 768 sixth-grade pupils 
and 1000 fifth-grade pupil,s were tested. After an analysis 
of the findings he concluded: 
"There is no advantage in presenting words in 
syllabified form. There is evidence to indicate that 
syllabic presentation may have a negative effect on 
learning to spell. There is no advantage in syllabic 
presentation of words to pupils at either the 
"superior" or the "inferior" levels of ability."1/ 
ynattie A. Wolfe and Frederick Breed, op. cit., p. 622. 
~,g/Thomas D. Horn, "Learning to Spell as Affected by Syllabic 
Presentation of ·words 1 11 The Elementary School Journal (January, 1949), 49;2b3-272. . 
l/Ibid., P• 271. 
y 
Reed claims that pupils who were taught both mean-
ings and spellings gained and retained more than pupils who 
were t aught only spellings. He added: 
"The teacher should therefore feel confident 
that the time spent in explaining and defining the 
meaning s of words in teaching spelling is not wasted. 
But such associations and meanings are not the kind 
that permit reasoning about the letters to be used 
in speiling . '' y ' 
Shumway experimented with a group of 52 pupils in 
two sixth grades in Lynrlfi e.1d, Massachusetts and found that 
knowledge of word meanings was a positive factor in the 
child's ability to spell unstudied words. 
ll In discussing spelling,Gillett says that ch ildren 
in the fifth grade and above should be taught to use the 
dictionary to verify spellings about which they are not 
sure. She continues: 
ttinsistence on pupil checking of all written work 
for possible spelling errors tends to eliminate those 
mistakes which are the result of carelessness. Having 
a child keep a list of individual errors serves the 
two-fold purpose of making the ch ild aware of the 
importance of correctness in spelling and pointing 
out spelling of specific words." 
2JHomer B. Reed, Psychology of Elementary School Subjects, 
Ginn and Company, Boston, 1927, P• 252. 
1 
2/Frances B. Shumway, An .Analysis of Sixth Graders' Ability 
L ---"to Spell Unstudied Words, Unpublished Master's Thesis, 
Boston University, 1949, P• 39· · 
1/Norma Gillett, "Insuring Spelling Correctness in Written 
Composition," The Elementary English Review (February,l938), 
15:56. . 
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Durrell asserts that teaching spelling through 
rules is of little value •••• mere thinking does not reveal 
the spelling of words. Spelling errors of individuals 
often result from the improper use of rules. y 
Cook's experiment has probably been the most influ-
ential experiment toward the distrust of rules. This 
investigator had the students spell a number of words, some 
of which exemplified certain rules. The students were 
directed to w.rite the rules of which they were aware while 
spelling the words. They were also asked to indicate 
whether anyone had ever endeavored to teach them any rules 
in spelling. The results showed little recollection of 
rules, and in the opinion of the student~, rules were of 
little assistance. The validity of the eA~eriment, however, 
does not warrant the inferences that were derived from the 
observation. He concluded: 
"The writer does not believe that a single rule 
which he listed demonstrated its efficiency, except 
the little one for the last two words of the list. It 
is at least evident that rules for spelling do not 
teach themselves; that if teachers do not insist upon 
their being learned, they will be neglected; that they I 
cannot be taught once and then dismissed from attention 
like an ·event in history; that t4e thoroughness of 
digestion demands that they be given in widely separa-
ted doses, and that they must be introduced , if at all, 
in the elementary school during the habit-forming 
period, while the pupil still spells r .eflecti vely 
rather than automatically."2J 
1fbonald b. Durrell, op. cit., P• 268• 
~· A. Cook, op. cit., 316-325. 
]/Ibid., P• 324. 
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McKee~ in speaking of spelling methods~ says that 
only rules should be taught which are useful in learning 
the words to be studied •••• Teaching of rules should be 
delayed' until the upper grades. He emphasizes: "The most 
important rules apply to the omission of final e, changing 
y to i, and the doubling of the final consonant in making 
li_l 
II 
II 
derived forms." y 
Archer carried on . an experimental study in the 
seventh and eighth grades of the Fargo Schools to discover 
the effectiveness of teaching by rule. The 78 children in 
the experimental group were of about equal intelligence to 
the 76 children in the control group. The 20 socially 
useful words were selected on basis of difficulty. Seven 
of the words did not double the consonant when a suffix is 
added and 13 of the words ending in an accented syllable 
did double the final consonant when a final suffix is added. 
The results showed an average gain of 7.64 for the 
experimental group and a gain of 5 .~.6 for the control 
group. The conclusion made was that a very significant 
gain was made by the group studying the rule. He adds: 
"We must develop the rule in a psychological manner and 
teach it in a way that will function in the words to be 
spelled. 11 
1/Paul McKee, Spelling~ Forty-Third Yearbook, 1944, National 
Society for the Study of Education, Department of Education, 
University of Chicago~ Illinois, p. 158. 
2/C. P. Archer, "Shall We Teach By Rule?", Elementary 
English Review (March, 1930), 3:61-63. . 
y 
King made a study in a public school on Long Island, 
New York, to determine the children's ability to understand 
and to apply ideas expressed in the rules. Her study 
consisted of teac~ing seven rules to the children in grades 
three to eight, inclusive, by furnishing each teacher with 
detailed plans and a final examination. Following are 
statements of the rules as used in the experiment: · 
Rule I 
Rule II 
- Most nouns form their plurals by adding s 
or es to the singular. Es is added to make 
theword easier to prono'Ui1ce. 
- Dron the final e before adding a suffix 
beginning with a vowel. 
Rule III - \Vhen final z is preceded by a consonant, 
change the z to i before adding any suffix. 
Rule IV - Q is always followed by u. 
Rule V I before e 
Except aftel' c 
Or when sounded as a 
As in neighbor and weigh. 
Rule VI - The sound of i at the end of a word is 
usually spelled by the letter 1• 
Rule VII - Words of one syllable ~~d words with the 
accent on the last syllable ending in one 
consonant preceded by one vowel, double the 
final consonant when adding a suffix begin-
ning with a vowel. 
After analyzing the data collected from this investiga-
tion she concluded that efficiency in learning to state and 
to apply the rules was increased from grade to grade. 
!/Luella M. King, ·Learnin and Anpl in Spellin Rules 
Grades Three to . Eight, Contributions to Education, No. 17, 
Teacher ·';s College, Columbia University, New York, 1932, p .8. 
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Dolch concludes that rules are too often thought 
of as something to be memorized by rote; generalizations 
are clearly things to be understood and used by logic. 
He says: 
"Memorized rules will always be of doubtful value 
because they are often hot understood, have little 
meaning and consequently are soon forgotten. Generali-
zations will always be of vital importance because the 
· human mind is irresistibly logic." 
Research studies in the field of spelling errors have 
been numerous but only a few have led to significant 
results. Words of the spelling curriculum must be selected 
from the best vocabulary studies appears to be the general 
agreement among investigators. ~That words and the number 
valuable enough at any particular stage remains to be 
determined. 
The methods of teaching .spelling is a highly contro-
versial subject. Numerous investigations have contributed 
much information that has made possible the development of 
effective teaching procedures. Evidence of a combination 
of the best methods built around a program providing for 
individual needs seems to be of · great significance • . 
Further research in spelling errors, word selection, 
and methods of teaching is needed to help solve the many 
remaining problems and aid in increasing the number of 
correct spellings of words needed by pupils in their free 
writing. 
!(Edward William Dolch, op. cit., p. 210. 
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CHAPTER III 
PROCEDURE 
Restatement of problem.--The purpose of this study is 
to compile, tabulate, and to analyze a list of spelling 
errors from the free writing of 210 pupils in six Sixth 
Grades, beginning November thirteenth, and ending December 
twenty-second. 
Method of compiling errors.--At the end ·of the six-wee 
period all the free writing done without preparation or 
supervision by 210 pupils in six Sixth Grades was c0llected 
and carefully checked for misspellings. 
Arrangement of misspelled words during process of 
collecting errors.--A file was made in which every mis-
spelled word and the types of errors made was listed in 
alphabetical order. If the same type of error was repeated 
the original type of error was checked. 
I' 
·I 
\ 
Compilation of spelling errors.--After every misspelled 
word was listed and its type of error checked these nota-
were made: 
1. The frequency of the misspelled word 
2. The types of errors 
3· The grade-level of the word to determine whether 
or not the word had been taught in the spelling 
~)i 
I 
I 
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curriculum, would be taught by the end of the sixthj 
year or was listed in the spelling text. 
Tabulation of spelling errors.--In tabulating the 
errors in spelling each word in the entire list was checked 
and these tabulations made: 
1. The grade-level according to the spelling text was 
noted. 
2. A word listed in the spelling text that would be 
tau~1t after the initiation of this study was 
recorded. 
3. A word not listed in the spelling text was classi-
4· 
The 
follows: 
1. 
2. 
fied as supplementary. 
The total misspellings of each word was listed. 
results of this tabulation have been summed up as 
Grade-level in spelling text of all words mis-
spelled by 210 Sixth Grade pupils. 
Words most frequently misspelled by 210 Sixth-Grade 
pupils arranged in rank order of frequency. 
3. Total number of different words misspelled in the 
free v~iting of the pupils in Grade Six. 
The data relating to the misspellings on each paper 
were collected during the course of this study. The words I 
II 
of highest frequency misspelled by the pupils were compiled I 
j 
from the collected data and tabulated. i1 
:I 
I 
Analysis of spelling errors.--The spelling errors 
analyzed in this study were the errors made most frequently 
in the words of highest frequency. 
The most frequent types of errors were tabulated from · 
t he compiled data. The misspelled words and their in-
correct spellings were arranged in rank order of frequency. 
The types of errors ·analyzed in this study were classified 
according to the classifications used most often by 
researchers in the study of spelling errors. These classes 
are omission, addition, substitution, transposition, and 
phonetic. 
I 
(' 
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CHAPTER IV 
ANALYSIS OF DATA 
Purpose of the Study.-- The purpose of this study was 
to compile, tabulate, and to analyze the spelling errors 
from the f~ee writing done without preparation or super-
vision by 210 sixth-grade pupils for a period of six weeks. , 
The data obtained from the records were analyzed to 
ascertain: 
1. The grade level, from three to six, that showed 
the highest number of misspelled words that were 
taught before initiation of this study. 
2. The significance of the number of words misspelled 
that would be taught later in grade six. 
3. A comparison of the number of supplementary words 
misspelled and the words misspelled that had been 
taught prior to this study. 
4. The total misspellings which were compiled in this 
study. 
5. A comparison between the number of supplementary 
words misspelled and the entire number of mis-
spelled words. 
6. The implications for teaching that can be made 
after comparing the results indicated on Table 1 
and Table 2. '~4_ 
7. The words which were most frequently misspelled. 
8. The total misspellings of each word which was 
arranged in rank order of frequency. 
9· Tne words of highest frequency that had been 
taught in the spelling text before initiation 
of this study and the words that would be taught 
later in grade six. 
10. The dominant types of errors which were found 
most often in the misspelled words of highest 
frequency. 
11. The ways in which a classroom teacher may be 
aided by an analysis of spelling errors. 
This analysis is giving much help to the writer in 
her endeavor to reduce the spelling errors in the free 
writing done by the pupils in her classroom. The writer 
hopes· that this analysis may aid and enlighten other teach-
ers who are responsible for guiding children in the devel-
opment of specific learnings such as are needed in spelling 
~~ ' 
and urge them to analyze the spelling errors made by the 
pupils in their classroom for a similar period. 
An individual analysis of spelling errors will help 
the teacher to direct the child'~ efforts in finding a 
satisfactory method which he can use habitually in his 
attack upon the spelling of words. It will also help the 
child to eliminate spelling errors in all his free writing. 
--- -r------
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In this analysis errors of omission were most common; 
followed by errors in substitution. There were 42 errors 
of omission, 27 errors of substitution, 16 errors of addi-
tion, 15 errors of phonetic nature and 7 errors of trans-
position. 
Even though this analysis of spelling errors is super-1 
ficial in the nature of spelling difficulties, it appears 
to the writer that it could help to guide the classroom 
teacher in her teach ing procedures and guard her against 
the spelling errors that are made persistently by children 
in their free writing. 
The classroom teacher can list the mistakes made in 
spelling by her pupils and classify them into the types 
followed by this writer and indicated in Table 3 for a 
short duration of time. This individual ana:IY..sis of spel-
ling mistakes may be used to determine the major sources 
of difficulty for the child and at the same time suggest 
methods of teaching which will aid in overcoming these 
errors and thus help increase the correct spellings of 
children in their free writing. 
I 
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Table 1. Grade level in Spelling Text of Words 
Misspelled by 210 Pupils of Grade Six 
Grade III Level in Text............... 90 
Grade IV Level in Text................ 331 
Grade V Level in Text ••••••••••••••••• y 
Grade VI Level in Text •••••••••••••• 
~/ 
Supplementary- Grade VI Level •••••••• 
sJ . 
Supplementary •••••••••••••••••••••• 
Total . . . . . . . . . . . . . . . . . . . . . . 
224 
74 
47 
328 
1094 
yThese words were taught in Grade Six before 
t he initiation of this study. 
E./These words would be taught in Grade Six a.f'ter 
the initiation of this study. 
s}These words were not listed in the spelling 
text. 
Table 1 presents the grade level in the spelling text J 
of the total 
t h is study. 
the spelling 
number of mi sspelled words by the 210 pupils in 
It shows the number of words not contained in I y 
text . and the number of words which are to be l 
taught later i n Grade Six. These words are referred to on 
this table as Supplementary-Grade Six Level. The total on 
t h is chart indicates the number of words misspelled in a 
s i - we ek period. 
1(David H. r atton, Progressive Word Mastery Series, Grades 
Three to Six, Charles E. :Merrill Compcn y, New York, 1942. 
g/Ibid. 
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In aiscussing the placement of words Breed 
butes this excerpt: 
1 
II 
contri-
"Ease of spelling is not a sufficient reason for 
for teaching a word low in the grades, nor difficulty I 
for teaching it at a higher level. Placing a word at \ 
that level of maturity when the pupils are interested 1 
in using it in their written expression seems to prom- I 
II ise greater economy in learning. It reflects a sounde~l 
psychological practice." 
I 
Table 1 implies that 719 words had been taught but !I 
were misspelled in this study. This would seem to indicate ji 
to the writer that words taught are being used but mis-
. spelled. Further study in spelling methods to aid pupils 
in transfer of spelling vocabularies from previous grades 
to their free writing should be initiated. 
From the 1094 misspelled words almost one .third were y 
outside the spelling text of grades, three, four, five 
and six. It would appear to the writer that because of the 
328 misspelled supplementary words, an individual supplemen-1! 
tary list would aid the many different pupils who misspelledi 
them in this study. It c~~ be reiterated that individual 
lists or · words which constitute the pupil's individualized 
r • ' 
needs would be helpful to him in his free writing of words 
he needs to use. Such a personal list would aid the pupil 
to increase his writing and spelling vocabularies. 
1/Frederick s. Breed, op. cit., P• 31. 
ijDavid H. Patton, op. cit. 
The interpretations derived from this table would 
appear to denote that there is very little carry over in 
spelling from previous grades. The large number of new 
words taught in each grade may account for this small amount 
of transfer. An obligation to narrow the field of subject 
matter in spelling and cultivate it more intensively would 
seem to be implied from these results. 
The largest number of different misspelled words pre-
viously taught but apparently not learned was in the fourth 
grade. It can be assumed that these words found in the 
fourth grade text are used and needed by children in their y 
free writing. Tidyman says about spelling in the lower 
grades: 
"More emphasis should be placed on spelling in 
the lower grades where the children's writing voc~bula­
ries are increasing by leaps and bounds and where there. 
is a relatively high degree of commoness. 
In t he upper grades the formal words in spelling 
mi ght take t he form of independent study where the 
commoness among children's vocabularies grows less and , 
less and spelling becomes to a considerable extent an 
individual problem." 
The number of Grade Six supplementary words misspelled 
would seem to point to the definite need of teach ing these 
words before the pupil reaches the sixth grade. The inclu-
sion of these words in the spelling curriculum of previous 
grades would help to increase the correct spellings of words 
used in the free writing of sixth-grade pupils. 
Ywillard F. Tidyman, op. cit., p. 11. 
' r 
Table 2. Words Most Frequently Misspelled by ·210 Sixth-
Grade Pupils--Arranged in Rank Order o:f Frequency • II 
'I 
Tot~l Grade Supple-
Misspell- Level in Grade VI mentary 
Words ings o:f TeJrit to N'ovember 1], Outside 
Word November 13 to .rune Book 
1. werentt 48 s 
2. youtre 40 5 
3· watched 35 4 
4- which 34 3 
5. wh ile 33 3 
6. we're 33 6 
7. they're 30 s 
8. writing 30 4 
9· wouldn't 30 4 
10. t hemselves 29 5 
11. their 25 .3: 
12. our 25 4 
13. yours 25 s 
14. therets 25 5 
15. where 25 3 
16. sincerely 24 6S 
17. surprised 23 5 
18. haven't 24 4 
19. know 24 3 
20. doesn't 24 4 
(continued on next page) 
,, 
·I 
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Table 2. (continued) 
~· 
I 
Total Grade Supple- Ji 
Misspell- LE;~vel in Grade VI mentary 
Words ings of Text to November 13 Outside 
Word November 13 to June ·Book 
21. beautiful 24 5 
22. knew 24 4 I 
23. friend 23 4 II I 
24. be,lieve 22 6 II 
25. known 21 6 
26. r•ve 20 5 
27. until 20 4 'I I. li 
28. didn't 20 4 'I II 
29. happened 20 4 
30. write 20 4 
31. coming 20 3 
32. through 20 4 
33· shouldn't 20 6 
" ' 
34. ourselves 20. 4 
35. tried 20 4 
36. wasnrt 20 s 
31· does. 18 3 
38. they 18 3 
39· sure 18 5 
4o. Christmas 17 4 
(continued on next page) 
Table 2. (continued) 
Total · Grade Supple-
Misspell- Level · in Grade VI mentary , 
Words ings of Te~t to November 13 Outside 
Word November 13 to June Book 
41. like 16 3 
42. received 16 5 
43. just 15 3 
44- can't 15 4 
45. wish 14 4 
46. hoping 14 6 
47. quite 14 4 
48. got 13 3 
49· very 13 4 
5o. brought 13 4 
51. using 13 6 
52. often 13 4 
53. already 13 5 
54. sometime 13 4 
55. enough 13 4 
56. pretty 13 3 
57. against 13 4 
58. carefully 13 4 
59. joined 12 5 
6o. please 12 4 
(continued on next page) 
'I I / 4' : '-.t;t_) 
·I Table 2 .• (continued) 
I 
IJ 
II 
I Total Grade S.upple-
Misspell- Le:vel in Grade VI mentary I 
Words ings of Text to November 13 Outside 
Word November 13 to JUl'le Book 
61. faniily 12 4 
62. enjoy 12 5 
6). lovely 12 4 
64. pleasant 12 63 
65. won 12 3 
66. afraid 12 4 
67. truly 12 s 
68. visit 12 4 
69. between 12 4 
70. tired 12 s 
71. nothing 12 s 
72. celebrate 12 6S I 
73. easily 12 6 
'i ' 
74. really 12 4 
75. decided 12 6 
76. guess 11 4 
77. meant 11 5 
78. cousin 11 4 
79. together 11 4 
Bo. expected 11 6 
(continued on next page) 
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Table 2. (continued} 
Total Grade · Supple-
Misspell- Level in Grade VI mentary 
word's ings of Text to November 13 Outside 
Word November 13 to .June: Book 
81. bicycle 11 6 
82. fina~ly 11 5 
83. especially 11 6 
84. skating 11 s 
85. dropped 11 4 
86. separated 11 6 
87. saving 11 s 
88. busy 11 4 
89. planning 11 5 
90. favorite 10 s 
91. pair 10 s 
92. easier 10 63 
93· none 10 s 
94· excited 10 6 
95. skiing 10 s 
96. different 10 5 
' 
97· parents 9 4 
98. mystery 9 6 
99· good-bye 9 s 
100. decorated 9 s 
(concluded on next page} 
-- =-=----=--- ----= -~~ 
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Table 2. (co~cluded) 
Total 
Misspell-
1.nlords ings of 
Word 
101. collecting 9 
102. bulletin 8 
103. relatives: 8 
lOLl·• cranberries; 8 
105. minutes< 8 
106. museum 8 
Total 
Grade 
Level in . Grade VI 
Text to November ' l3 
November 13 to J'Ul'le 
4 
83 4 
Supple-
mentary 
Outside 
Book 
s 
s 
s 
s 
29 
It 5 
I 
The 106 words in Table 2 were carefully selected after 1, 
II 
checking every word and its number of misspellings in the y 
list of 1094 misspelled words. Table 2 resulted from 
I 
the selection of words with the highest. frequency of mis-
spellings of eight or more. 
The number of times these 106 words were misspelled 
is worthy of consideration and interesting to the writer 
who believes that many opportunities should be provided for · 
sixth-grade pupils to practice correct usage and spe·lling 
of these common words. These 106 words which have been 
misspelled so many times will, this writer feels, make an 
ysee Appendix. 
I 
I 
:I 
I 
" 
I 
1 
~ 
excellent class supplementary list for the pupils whose 
errors were compiled in this study. It can also serve as 
a class list for all the sixth grades in the system, and 
t h ereby aid pupils in the correct spelling of common words 
used by them in their free writing. 
Table 2 ·lists 106 words misspelled of highest frequen-
' 
cy. 
I Eighty-three had been previously taught, four would be l 
I 
taught by the end of the sixth year and 29 are supplemen- I 
I tary words and not found in the spelling text. 
It would appear to this writer that the results listed \ 
in Table 2 indicate that the 83 words previously taught 
have not yet b.e come a part of the spelling vocabularies for 
I many pupils in the sixth grade. As only four words mis-
spelled would be taught before the end of the sixth grade, 
it would seem that t h ere is a need of stressing and practi- I 
cing t he spelling of simple common words in the written I 
work done by children in the grades below the sixth grade. 
This early teaching would help increase the correct 
spellings of common words used and needed by children of 
t h e sixth grade in their free writing. The large number of 
supplementary words misspelled in this study would seem to 
i ndicate t he need of supplementary lists containing the 
words the child needs to spell in his daily free writing. 

Table 3. (continued) 
Substi- Transpo-
Words Ommission Addition tution sit ion Phonetic 
knew new 
friend freind 
believe beleive 
known none 
I've I'v 
until untill 
didn't didenrt 
happened hap end 
write writ 
coming comeing 
through threw 
shouldn't shoulden•t 
ourselves areselfs 
tried tride 
wasn't wasnt 
does dose 
they tha.y 
sure Sh1;ll" 
Christmas Chrismas 
like lik 
received recieved 
I just gust I 
II (continued on next page) II 
' 
II 
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Table 3· (continued) 
Substi- Transpo-
Words Ommission Addition tution sit ion Phonetic 
truly trully 
visit vizit 
between bet tween 
lovely lovly 
tired tird 
nothing nuthing 
celebrate selebrat ~ 
easily easly 
really realy 
decided de sided 
guess gess 
meant ment 
cousin cuzin 
together' togetbr 
expected el{spe cted. 
bicycle by cycle 
i'inally i'inaly 
especially espeshilly 
skating skateing 
I. dropped droped 
separated separated 
saving sai'ing 
1 C«l.'lil:.G!l~__O'ill._ll_ext_p.ao-A ) 
I' 
·I 
~:l 
!I Table 3· (concluded) 
I 
Substi- Transpo-
Words Omission Addition tution sition Phonetic 
busy buzy 
planning planing 
favorite favorit 
pair piar 
easier eaz·.ier 
none non 
excited exsited 
skiing sking 
different di.frunt 
parents parants 
mystery mystry 
good-bye good by 
decorated de cera ted 
collecting colecting 
bulletin buletin 
relatives relatives 
cranberries cranberries~ 
minutes minits 
museum muzeum 
Total 42 16 26 7 15 
b .·,; ·.: n U l'rve~"-H:y i S<;r·,oo! of Education I L1or~ 
il ' 
,I II 
'I I' 
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In Table 3 the writer has tabulated the first word 
only that was misspelled if more than one misspelling was 
found in a word. All words with a total of eight or more 
misspellings were tabulated. 
The classification of errors in this study was chosen 
as these types of errors were mentioned most frequently by 
tnose who did extensive research work in the field of spel-
ling errors. This plan of classification, like that of 
.v Mendenhall's seemed best adapted to the p~pose of this 
study because of its simplicity, its completeness, and its. 
clarity. Speaking of classification of spelling errors y 
Foran contributes the following: 
"If spelling mistakes can be classified into 
certain types there are grounds for teaching words in 
such a way as to guard against the mistakes that are 
made persistently. The classification of spelling 
errors may be based at least on the objective similari 
ties of words that are misspelled and through such 
similarities on the nature of the mental process 
responsible for the confusion. The nature of spelling 
difficulty and some principles of teaching spelling 
may be inferred from the results." 
Table 3 which shows a classification of the most fre-
quent errors in words of highest frequency indicated that 
the most frequent errors in these words were errors in 
omission, addition, substitution, transposition and phonetic 
errors. 
1/James E. Mendenhall, op. cit., p. 8. 
' ?)Thomas G. Foran, op. cit., P• 97. 
11 
I 
Summary of Conclusions 
The findings from this study would appear to indicate 
to the writer t he . following: 
1. The largest number of misspelled words which had 
been taught but not learned is in grade four. 
2. Adequate methods of teaching spelling in grades 
below the sixth would help to transfer and increase 
the correct spellings of words needed by pupils in 
their free writing as two thirds of the total mis-
spelled words had been taught but not learned. 
3· Individualized supplementary lists of words are 
needed to aid children in their free writing as 
about one third of the words misspelled were not 
found in the spelling text. 
4- -The number of supplementary words misspelled and 
the number of words misspelled but which had been 
taught in grade four were about equal. 
5. The large number of supplementary words misspelled 
indicat~s a need for further research in word 
selection. 
6. The 106 words most frequently misspelled in this 
study and arranged in rank order of highest fre-
queney,J could be used as a class list for all sixth 
I I I 7• The most frequent errors in words of highest fre- , 
grades in the system. 
1
1 
quencies in this study are errors of omission ~~~~ 
_jl ~-=~-=- ~r============~========~===========================9F\==~=== 
I I 
I I 
followed by errors of substitution. 
8. A simple classification of the spelling mistakes: 
made by children in their free writing will help 
serve as a guide for more conducl.ve teaching 
procedures. 
9· Guidance by the classroom teacher in the selection. 
of supplementary words needed by the individual 
pupil in his free writing will help the pupil 
increase the number of correct spellings. 
54 
I. 
I 
\l 
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CHAPTER V 
SUGGESTIONS FOR FURTHER STUDY 
After compiling, tabulating and analyzing the spelling 
errors from the free writing of 210 pupils in six Sixth 
Grades in different areas of a city for a period of six 
weeks, the writer would like to make the following sugges-
tions for further study: 
1. This same study could be carried on in six schools 
in the same area to learn if location is a determi-
nant factor in the spelling needs of children. 
2. An identical study could be carried on in t h e same 
schools to see how the findings would check with 
these findings indicated in this study. 
3· The same type of study could be made for t wice the 
length of time to discover any differences in t he 
spelling needs of pupils in their free writing. 
4. This study could be continued for one semester with 
one class t o determine only words of highest fre• 
quency used by t h e l ar gest number of children. 
5. In or der t o find out if errors of omission are most 
I
' I common, f ollowed by errors in substitution in I, 
pupils.' free wr.i ting a study could be carried on I 
conse cut ive l y in grades three to six in the same 
school for a period of 10 weeks. 
6. A comparative study of this type could be made for 
a period of six weeks in the same school to learn 
how the list of misspelled words of highest fre-
quency in grade four compared with the list of 
misspelled words of highest frequency in grade six 
by having the two groups write a seriea of themes 
on various topics without preparation or super-
vision. 
7. A study could be carried on for 20 weeks with two 
groups of sixth grade pupils to determine which 
list, the supplementary list such as was tabulated 
in this study, or the spelling list of words 
contained in t he text was of greater aid to the 
pupil in writing correctly words he needs in his 
free writing. 
8. It would be of interest to conduct a similar study 
in suburban and rural areas to learn if location 
is a determinant of the spelling needs of the 
learner. 
i 
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APPENDIX 
I 
II 
___ =-==oll=c 
s 
Key to Notations Preceding Words in Appendix 
Denote grade level at which the word was 
taught prior to the initiation of this 
study. 
Indicates words taught in grade six after 
the initiation of this study. 
Supplementary words or words not found in 
.v 
the spelling text. 
One of the 106 misspelled words in rank 
order of highest frequency. 
1/David H. Patton, op. cit. 
I 
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Complete List of Words Misspelled in This Study by 210 
Pupils and the Total Misspellings for Each Word. 
Total Total 
Words Misspellings Words Mi s'spellings 
For Word For Word 
4 able 5 ~s before 6 3 about 2 begged 1 
s absorbs 1 beginning 3 ~ acres 2 "t believe 22 --~ .. across tt .!<.4 between 12 .. s actresses s bewildered 1 
address 5 .Jr6 bicycle 11 
.. t afraid 12 4 bigger 4 '":.\ 4 afterwards 6 s bite 3 .!<.~ again 3 s biting g .. against 13 s blouse 
s alert 3 s boarders 2 
s alley 2 4 boards ~ s alligator 2 ~ boat -·<-5 already 13 border 6 " 
s altar 1 6S bordered 6 3 am J tt borrowed 2 s angora 2 bottom 4 4 animals 7 4 bought 7 
tt another 6 s boxes ~ answers ~ s brakes fr any 6S breeze fr anybody 7 tt bricks ~ anyone 3 bright anything 2 ~ brightest 2 ~ aren't 4 brother 4 around •''-4 brought 13 -.. attention 3 tt brown 2 s auditorium 0 build 4 s. author 3 s building 3 ~ automobile 5 i~S bulletin 8 averages 2 6 business 2 ~ aw.ful 6 -:~4 busy 11 back\vard 1 3 but 5 3 ball 3 ~ but ton ~ s balloons 2 bu1: -:~5 beautiful 24 calendar 2 5 beauty ~ a campus ~ 5 because cannot 
s beetle 5 ._5. canoe 4 
- --- -.:.=.... -==--..=......:::=::==..-- -=~__;::=.____-:::.._--==:::...=-"' -
-, =---= ---=--
I 
I 
' 
I 
I I ' 
I 
\ 59 I 
I Total Total 
I 
I 
I Words Misspellings Words Misspellings 
I For Word For Word 
I 
I 
1~ cold 2 "4 can't ~ ....... tt capital collar ~ careful 5" collect · 
-::-4 carefully 13 ~l-5 collecting 3 
s cargo 1 6 collection 2 
s carol 4 6 college 7 
I s carriage 2 5 color 3 I 4 carrying 5 s comedies 5 
s castle 2 s comedy 4 s cataract 1 s comfortable ~s catch ~ "3 coming 20 ~, .. catches ~ common 2 caves 2 company 2 celebrate 12 s concert 3 s celebration 7 5 connected 2 5 cellar 6 5 connect 2 
s cellophane 1 s continuous ~ I s cement 2 s cookies 
s chairs 3 s corn 2 
s charcoal 1 s corners 1 
s charms 2 s corsage 6 
s chased g 5 could 7 s chases 5 couldn•t 7 
s chattering l ~s country ~ s checkers couple s chewed 3 tt court 1 4 chief 2 cousin 11 
s Chinese ~ 5 covered. 4 s chocolate s cowboys l s chopped ~ 4 crackers 6S chorus s cracks 2 
"4 Christmas 17 ~:-s cranberries 8 .. , ..
5 church 6 s creature 1 
s circles 2 s criminal 3 6S citizen 2 ~ crowd fr g city 3 . crowded climbed 5 5 cruel ~ clock 3 s crystal tt clothes 7 s cuddled I clothing 5 ~ currant s coaches 6 current 4 4 coal 2 6s curtains 3 I I s cockerspaniel 3 
' 
cutting 3 
I 
s cocoa 1 daily 2 
I 
I 
I 
i 
I 
I 
I I I 
t 
Total Total 
I 
Words Misspellings ·Words Misspellings 
For Word For Word 
I s daintily . 1 ~!-4 dropped 11 I 
s dam 3 ~ dug 1 ~ danger ~ dumped 2 dangerous s duplicated 1 
s dashes 2 5 during 6 
s dazed 1 3 each 
K s deceive 1 
' 
ear 
.;:-~ December 6 earlier 2 decided 12 ~!-~s early 5 -::-s decorated 9 easier 10 
s defend ~ "6 easily 12 '"H'" . s delicious tt easy 4 s dentist 2 edge 2 
s descended 1 ~ eight 2 s design 3 either 2 s developed 2 electric 4 
-::-4 didn't 20 s electricity 3 .,~5 different 10 ~ eleven 3 s difficult 2 else · r s dining 4 empty s directed 2 3 end 3 6 disappear 4 5 enemies 3 6 disappointed 3 s engine 2 
s disgraced 1 s engineer 2 
s dismissed 2 .•!.5 enjoy 12 .. 
E 
distance 3 6 enjoyed 7 divided 2 ~:-4 enough 13 doctors 1 s equipment 3 
.. ~ does 18 5 errand 5 •.,r 
~~ doesn't 24 -·~6 especially 11 .. 
~ dog 2 tt ever 5 dollars 6 every 7 ~ done 6 ~ everybody 3 don't everyone ~ 3 door ~ everything li double 6 exactly down 6S excellent 7 drag 3 ~·-6 excited 10 .. 5 dragged 3 6S excitement ~ 5 dressed 5 4 expect l dried 3 ~!-4 expected 11 drifted 2 3 face ~ 4 driving 4 3 .fair 
I 
I I 
I 
61 
I 
Total Total 
Words Misspellings Words Misspellings 
For Word For Word 
-:t-4 family 12 4 fourth 1 
5 famous 2 "4 friend 23 ";,..:" 
I ff 
farm 4 5 friendly 5 
farmer· 3 s frisky 2 
farther 3 ~ frozen ~ s fashion 2 fruits 
' 
fastened ~ 5 full 2 father s funniea % ~:--s favorite 10 s funny 
tt 
feed 2 5 furniture 3 
fellow ~ s gabardine 1 felt ~s games 6 s festival garage 3 
tt field 5 s gardenias 2 fifteen 5 4 gathered 3 4 fight 5 3 gave l ~:-5 finally 11 ~ get 
fr 
fingers 4 getting 7 
finis..l-).ed 3 s ghost 5 
first 
' 
4 given 7 
tt fished 3 glad 7 fixed 2 s gleaming g s flames 3 s glistening 
s flapping 2 4 goes 7 
~ flat 2 -:: .. s good-bye 9 flew 3 -:~3 got 1~ flight 2 s grabbed float ~ tt grand 6 s fluffy grandmother 
s fluttering 2 s grapes 5 
5 followed 3 s grateful 5 
s footsteps 2 s gratefully 2 
s force 1 6 gravy 6 
5 forehead 1 s grippe 
' 
s foreign 1 ~~~ group ~s foreman 2 guess 11 i forgotten 3 5 guest 6 
I 
~ form 2 3 had 3 forty 3 
*tt 
hair 2 
~s forward 2 hammer 2 fought ~ happened 20 tt found 5 hasn•t 7 four 2 3 have .. 8 
I 
' 
I 
. I 
I 
I 
I II 
~ ~~~ ' ~.) I 
I! Total Total 
II Words Misspellings Words Mis spellings 
I For Word For Word 
.!~4 haven•t 24 s inscribed ~ tt having 7 i insects head 4 inside 5 health 2 instance 2 ~ healthy ~ instead 3 hear instructions 5 heard 6 5 interest 3 
3 held ~ 5 interested 2 5 help s interpret 1 
5 helped 8 3 into 5 
3 her 5 g invite 3 s .here•s 7 invited 7 
tt herself 3 s island ; hid 2 ~ isn•t ~ high 4 its , 7 higher 3 "5 I've 29 .. " ...
e him 2 s janitor 3 himself g 6 jealous 2 3 his s jeweler 4 
s hobbies l s jewelry ~ 5 hobby 4 jobs s hockey 5 s John 
3 hold 2 5 join 5 
s holidays l 7 joined 12 4 home s joke tt s honey 
14 tt joy ~;.6 hoping jumped 3 ~ horse 2 -::-4 just 15 hundred 2 kept 7 hunted 1 s key 3 
5 hurried 3 s kicked 7 
s hurt ~ E 
lrind g s icy kitchen 
4 I 1 11 5 knee 2 
s illuminated 1 -ll-4 knew 24 ~ I'm 6 · ~ knife 1 important 2 knob 1 5 improving 3 knocl{ed 2 
s include 2 4 knot 
24 4 Indians 7 oll-~ know 
s infi·rmary 1 ~} known 21 
s inhabitants 2 tt ladies K s initials . 3 lady _, 
I 
r:.. '· 
....Jd 
I 
I 
I Total I Total I Words Misspellings Words Misspellings 
Per Word For Word 
I 
5 landed 4 s massacre 2 
s laryngitis 1 tt matches 2 4 late 5 maybe 6 
tt later ~ 3 me 2 laughed "'-5 meant 11 .. 
s lawyer 2 s mechanic 2 
s league 3 ~ meeting 5 ~ learned 3 merry 5 learns 2 s millions 2 
s leather 4 3 mind 3 ~ leaves 3 s miniature 1 leaving 5 ~ mining 2 I left 2 minister 3 s leisure. 6 ~~4 minutes 8 
I ~ lessons 3 s miracle 4 letters 2 s molasses 2 library 4 ~ Monday 2 s license 1 money 4 
s lighted 1~ s . mongrel 1 ~~3 like s monkey 2 
s limped 2 s monseigneur 1 
s links 1 ~ months 3 4 listened 7 morning ~ s litter 1 3 most 
3 little 7 5 motor 3 
s loaf 2 s motorist 2 
s locked 4 5 mountains 4 5 losing 2 ~ moved 
.. ~ lost 3 movies 7 lovely 12 4 moving 3 lovingly 2 3 much 7 5 lowest 3 -:z.s museum 8 
s loyal 1 6 mysteries 3 ~ lucky 4 .,~6 mystery 9 .. luncheon 3 s nail 2 
s luxury 2 s nailed 3 
3 made 5 4 names 2 s majority 1 s naughty 1 
~ make 6 5 near 6 making 7 s necktie 
I 
s manger 5 ~ need ~ 4 many 7 needed L market 2 neighbor I 
I 
I 
I I 
I I 
I I I 
' 
I( A I I 
I 
Total Total 
Words Misspellings Words Misspellings 
For -word For Word 
I 5 neither 5 s pageant 2 I 5 nephew 3 tt paid 2 I 5 new 3 painted 3 
I 
s New Year's Eve 5 ~:s pair 10 ~ nice - 5 4 paper 2 nickel 7 papered 1 I niece 3 .. K parents 9 ... ~.. ~ night 2 ~ park 1 I noise ~ parked 2 I noisy 3 part 3 ~~s none 10 s participate 1 4 noon 5 5 parties 3 ~~s nothing 12 ~ party 2 4 November 5 passed 7 s nylon ~ passenger 1 ~ ocean s pavement 2 · o'clock is pay 1 s odor 2 peace 2 
ft 
off 7 6S peacef'ul 1 I offer 2 s pebbles 1 
I of'fice 2 s pennant 2 ~:-4 of' ten 13 s pennies 2 I 4 oldest 3 ~ people 5 I s old-fashioned 2 perf'ume ~ I 3 once 7 5 perhaps 
I 
3 only 3 s persuade 3 5 opened 2 3 pet 1 
I 
s operate 2 s pheasant 1 
s operator 2 s phoned ~ I s opportunity 1 s piano I 5 oranges 3 5 picked 3 
I s organization 1 s pickerel 5 s orphanage 1 5 picnic 6 I I tt other 5 5 piece ought 3 5 pieces 2 ~:-4 our 28 s piggery 1 ~:-4 .ourselves 20 6S Pilgrims 5 
a out 1 s pimento 1 oven 2 s pincushion 2 
~ over 3 63 pinned 3 i owned 3 5 place 2 6 packed 3 5 places ~ 3 pads 1 ~ planes I 
I 
I 
~ 
I 
I I 
I 
I I 
II 
165 
_ji I 
II 
I Total Total Words Misspellings Words Misspellings 
I 
For Word For Word 
I {:-5 planning 11 ~ quarter 3 I s plaques 1 questions 3 
II s platinum 2 ~ quickly 2 -:;.~S played 3 quiet 7 I pleasant 12 quietly 2 
14 I ~(S please 12 "4 quite 
I 
'H' 
4 plenty 3 s rabbit 1 
is plum 1 5 radio 7 I Plymouth 5 s raft . 2 
4 pocket 1 s railroad 3 I s poked 1 4 raining 2 I s polka-dots 1 
f 
rainy 2 
s polliwogs 2 rang 2 
II 
3 pond 1 rat her i ~ poor 3 ready porch 1 t real 5 I potatoes 3 realize 1 I 5 pound 2 
.. ~ really 12 I ~ ... 5 prepare 1 reason 1 
6 prepared 3 5 receive lb preparing 2 .:~5 received .. 6S prettiest 7 6S receiving 2 -:~4 pretty 1~ 5 recess 2 4 price 5 recited 3 s priest 2 s recognize 1 
tt prison 1 s reflection 1 prize 2 s rejoicing 1 ~ protected 1 ~:-s relatives 8 proud 1 5 remember 7 pumpkin 6 5 replied 3 s punched 3 6S report 1 s puncheS: 2 6S reported 3 tt puppies 2 s resources 1 puppy 2 ~ reviewed ~ s purchased 4 ribbon ~s purpose 2 riding ~ purse 4 s rifle 1 ~ put 2 ~ right 3 putting 2 river 1 s puzzles 4 roads 1 5 quarrel 2 s roasted i g quarreling 1 s roasting quart 2 !3 rode 
I G . 
I 
Gf7 
I . 
I 
Total Total 
Words Misspe llings Words Misspellings 
For \l![ord For Word 
4 snowing 1 tt sugar 3 s soap 1 summer 2 s socks 2 s sundae 2 
s soda tt s sundaes: 3 5 soldier s supplied 1 
s solenmly 1 s supplies 1 6S somebody 5 6 ·suppose 7 ~ someone 2 .•!.5 sure 18 .. something 2 "5 surprised 23 .. #.:" -l~4 sometimes 13 5 swimming 3 
tt somewhere 7 f 
table 1 
sooner 3 tagged 2 · ~ sorry 1 tails 1 spare 1 fr taken 2 special 5 taking 3 ~s spent 1 s talent 1 I spoiled 3 tt talked 3 I 5 spread 2 talking 1 p I 
s sprinkled I . s tame 1 I 
I g squash 3 s tanks 2 squeeze ~ s taped 1 5 started s tar 1 5 stayed ~ tt tasted 4 s steered taxes 1 
s stitched 1 ~ team 3 s stitches 3 tear 2 4 stockings 2 teased 1 ~ stomach . 2 s technicolor 2 stopped 6 6 telephoned 6 5 straight 2 6S television 7 5 strange 2 
li 
temperature 1 
s stranger 1 tender 1 ~ :::treat 2 thankful 6 stretched 2 5 thanks ]L 
s strolled 1 5 Thanksgiving 
K s stubborn 2 5 that•s 5 studied 2 "3 their 25 ").;" 5 studying 1 3 them 2 
s subscribe · 1 "5 themselves 29 .. , ... 
s ~ubscription 1 
' 
then 1 
:, 
s suck 1 
.there 2~ s sucked 2 ~:-~ there t s. ~ 6S suf'fered 2 these .. 1 
•I 
:, 
'I 
:I 11 
I 
,J s~· 
II 
'I 
·I 
Total Total 
Words Misspellings Words Misspellings. 
For Word For Word 
; 
s utensils 1 s waste 2 
5 vacation 5 s wasted 4 
s vacuum 1 4 watch 7 
s vague 1 ' -:~4 watched 35 
s valise 1 ~ watching 5 5 valley 1 water 3 s vanilla 2 watered 2 s varsity 1 waves 1 
-5 vegetable 1 tt wear 1 s veil 1 wearing 1 
s velocity 1 ~ weather 3 s velour 1 weaving 1 6S velvet 1 s wedding 1 
-::-4 very 13 4 Wednesday 3 
s vicinity 1 s welded 1 
5 viewed 1 ~ well 2 s virus 3 we'll 7 
II ~ visit 12 3 went 2 visiting 1 ~}6 wetre 33 I visits 2 3 were 7 
I 
s vogue 1. ~z.s wer·entt 48 
s volley 1 4 west - 1 s volume 1 ~ western · 6 s voting 2· we•ve 7 
s vultures 1 s wharf 2 
s waffles 1 t what 6 s wagon 1 wheels 3 lt waited 3 3 when 5 I' ~ waking 1 5 whenever 7 I walk 2 ~: .. 3 where 25 5 walked 3 5 wherever 2 5 walking 5 5 whether 
34 s wallet 1 "3 which . ~~ s wallpaper 1 s whichever 3 s wandered 1 ~}.3 while 33· 5 wandering 1 s whim 1 5 wanted t 6S whipped 1 s . warrant 6S whipping 1 
3 was 3 s whiskers 4 t wash 1 s whispered washed 4 4 white 2 washing 1 s whizzing ~ ~~s wasn't .20 3 who 
I 
I 
I 
1) 
II 
____,,. 
Words 
4 whole 
s who'll 
fr 
whom 
whose 
why 
t wild willing 
6 willingly 
~ window winter 
s wiped 
s wiping 
"4 wish ~,-
tt wished wish:l,.ng 4 witch 
J with 
5 within 
5 without 
s wobbled 1 
5 women 
~ won wonder wondered 
~ wonderful wonrt woods 
6s wool woolen 
tt wore work 
tt worked working 
5 worn 
s worried 
~ worse worshipped 
~ worst would ~:-4 wouldn't 
ts wrap wrapped 
6S wrappings 
Total Total 
Misspellings Words Misspellings 
For Word For Word 
2 ~:-K wrist 2 5 write 20 
3 ~:-4 writing 30 
b 
E 
written 7 
wrong i 2 wrote 2 s yanked 1 1 s yapping 2 2 ~ yard 3 3 year 1 1 5 years 1 1 5 yelled 3 14 ~ yellow 1 l yes 2 yesterday ~ 2 4 yet 6 3 you 1 
I 1 5 young 2 1 s youngest 2 J' 1 4 your 4~ 1 "5 yourre ..... 12 
· it-S yours 25 
' 
5 yourve 2 
s zipper 1 3 
3 
2 
1 
1 
2 
1 ' 
3 
2. 
1 
2 
1 
1 
1 
7 
30 
~ 
5 
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